I/BS

d 110.30491/1)BS.2023.378347.1887

International Journal of Behavioral Sciences

Original Paper

The Effectiveness of Unified Protocols for Trans-diagnostic Treatment
on Increasing the Emotional, Social, and Educational Adjustment of

Bilingual Adolescent Female Students

Susan Sharifi'(Msc), Sogand Ghasemzadeh'(Php), Zahra Naghsh'(PhD)

1. Department of Psychology, Faculty of Psychology and Education, University of Tehran, Tehran,
Iran

Submitted: 14 March 2023
Accepted: 21 April 2023

Int J Behav Sci. 2023; 17(1): 24-31

Abstract

Introduction: Adjustment is defined as a process by which a person tries to cope with life challenges
using different techniques and strategies, and by this means balances his/her different needs with
environmental obstacles. The present research was conducted to determine the effectiveness of the
Unified Protocols for Trans-diagnostic Treatment on adjustment, in bilingual junior high school
students. The Unified Protocols for Trans-diagnostic Treatment of Emotional Disorders in Adolescents
was used for this purpose which involved parents and students in the intervention.

Method: The statistical population of this study included bilingual students studying in the secondary
section of Tehran International School in the academic year of 2021-2022. A Sample of 30 students of
the school was selected in purposive method, and then they were randomly divided into two groups
of 15 students (experimental and control groups). The research method was semi-experimental with a
pre-test, post-test, and follow-up test design, which was implemented for both experimental and
control groups. Between the pre-test and post-test, only the experimental group received family-
centered psycho-education based on emotion regulation(15 two-hour sessions for students and four
one-hour sessions for parents). The Adjustment Inventory for School Students by Sinha and Singh
(1993) was used to collect data. The collected data was analyzed using a mixed variance analysis with
repeated measures.

Result: The findings showed that the scores of adjustment of the students in the two groups had a
significant difference in post-test and follow-up test compared to the pre-test (p < 0.05).

Conclusion: According to findings, family-centered psycho-education based on emotion regulation
has been proven to be effective in increasing students' adjustment.

Keywords: Emotional Regulation, Adjustment, Adolescence, Mental Health

Introduction

The social, emotional, and behavioral needs of students are one of the most common
concerns of teachers in the classroom [1]. The presence of social, emotional, and behavioral
problems negatively affects social relationships in students [2] and increases their chances
of academic failure and dropping out of school [3]. The adjustment of adolescents in three
emotional, social and academic fields can be beneficial to find their place in the family,
society and among peers and pave the way for them to gain identity.

Most adolescents find it difficult to deal with intense emotions because their cognitive
control networks are not yet functioning optimally [4, 5]. They seek out new experiences
such as reckless driving, drug use, and criminal behavior, which causes parents' concerns
and their subsequent efforts to protect their child from these behaviors and will result in
more conflicts between the adolescent and parents [6]. Successful emotion regulation
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performs an indispensable role in adolescents' ability to
overcome developmental challenges [7]. Thoughts and
feelings can be integrated by applying emotion regulation
strategies, which improve perception of social support
and contribute to school adjustment [8]. The causes of
adolescent disorders are mostly preventable and their
early diagnosis before becoming health issues should be
prioritized [9]. Adolescents often do not seek help from
mental health professionals, so to spot the signs, their
peers, parents, and teachers are keys [10]. On the other
hand, the common maternal language between people
plays an important role in the formation of intimate
relationships and the formation of a support network.
Therefore, intervention programs for  bilingual
adolescents that target the population of peers and
parents at the same time involve parents and peers in
student's issues and can be beneficial in removing this
communication barrier for bilingual students. Several case
studies on the population of bilingual students [11] note
that ignoring the voices of bilingual students and their
parents can negatively impact not only educational
achievement of these students but also their confidence,
self-esteem, and overall psychological functioning.
Therefore, more open communication with these students
is suggested as well as with their parents. It seems that
psychological education helps the mental health and
reduces academic problems of bilingual students by
improving the level of adjustment in such an environment.
Adjustment is defined as a process by which a person tries
to cope with life challenges using different techniques and
strategies, and by this means balances his different needs
with  environmental obstacles [12]. Educational
adjustment is the ability of students to adapt to the
conditions and requirements of education and the roles
that the school presents to them [13]. Social adjustment
refers to the balance achieved in social relationships,
which is usually helped by the appropriate use of social
skills [14]. Emotional adjustment is defined as the
adaptation of a person in his emotional relationships, with
himself and with others, which is reflected in a person's
attitude and behavior [15]. Due to the effects of
adjustment on issues such as students' mental health [16],
academic achievement and dropping out of school [15,
17], delinquent behavior in adolescents [18], and future
social and financial independence [19] , studying the
adjustment of students is of great importance. A natural
way to equip adolescents is using the school system as a
platform for implementing prevention programs [20]. As
an extension of the Trans-diagnostic Unified Protocol for
the Treatment of Emotional Disorders [21], the unified
protocols for trans-diagnostic treatment of emotional
disorders in children and adolescents [22] are based on a
trans-diagnostic theoretical framework modified for
children and adolescents. Focusing on emotional
regulation, this program is particularly effective in
preventing or reducing symptoms of various mental
disorders. Research has shown the effect of trans-
diagnostic treatment in reducing symptoms of depression
and general anxiety [23- 29] and improvement in
emotional regulation and experiential avoidance [29], and
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reduction of emotional and affective symptoms of
adolescents [30] , as well as the effectiveness of emotion
regulation strategies on strengthening the perception of
social support as a contribution to school adjustment [8].
The research done by Garcia-Scalera et al. [31] also
showed that adolescents evaluated the program as
satisfactory in terms of enjoying participation in the
program, the training and the help they received to cope
with life.

Teaching adolescents to regulate their emotions by
benefiting from their flexibility and plasticity, which is their
openness to change in personality traits influenced by the
environment [32], can be very fruitful in increasing
adjustment in adolescents, their mental health, and as a
result, the health of the future adults in every society.
Considering that better interpersonal relationships can be
achieved by managing one's own emotions, teaching
adolescents effective emotion regulation strategies can
help solve school maladjustment and absenteeism [8]. In
addition, due to the lack of school-based trans-diagnostic
programs in Iran for the prevention of adolescent
emotional problems, this research with an unified trans-
diagnostic program based on cognitive-behavioral
education, schema therapy, and mindfulness aims to
examine this hypothesis that with the simultaneous
psychological training of adolescent and their parents, the
degree of adjustment of students in educational,
emotional and social dimensions can be improved and
their problems of maladjustment can be prevented.

Method

This study was aimed to examine the effectiveness
of trans-diagnostic treatment on the degree of
adjustment of bilingual adolescent female students
in educational, emotional and social dimensions.
The study has a pretest-posttest design semi-
experimental research with a control group and a
one-month  follow-up  procedure. The statistical
population of this research consisted of bilingual
female  adolescents who  were studying in
secondary school in the academic year of 2021-
2022. The sample size of this research included 30
people and the age range of the participants was
14 to 15 years. For purposive sampling, the
selected volunteer bilingual girls studying in
secondary school were randomly assigned to two
groups of 15 (a control group and an experimental
group). The inclusion criteria for the study included
being bilingual and engaged in high school
education, and the exclusion criteria for leaving
included being absent for two or more sessions
from training sessions. The study was performed in
compliance with the relevant laws and institutional
guidelines.  In  addition, the Research  Ethics
Committees of the Faculty of Psychology and
Education of University of Tehran approved the
present study. Also, an informed consent form was
obtained from the parents.

The participants of the experimental group participated in
a training course for 15 two-hour sessions and the content
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of the unified trans-diagnostic program was taught to
them in the form of weekly group meetings. During
the training course, the students did assignments and
exercises related to each session and followed the
progress of their program. Parents also observed and
followed the progress of their children on a weekly
basis. The content of the students' sessions included
teaching the essential skills of adolescence and
practicing them. In addition, the parents of the
participants of the experimental group participated in
four one-hour training sessions during this period.
Control group participants and their parents did not
receive training. The participants in both experimental
and control groups answered to the Sinha and Singh's
Adjustment Inventory for School Students (AISS) at
the beginning and end of the intervention. Also, to
ensure the persistence of the intervention effect, the

The Effectiveness of UP-A on Increasing Adjustment of Bilingual Students

questionnaire was re-administered one month after
the end of the period. The unified trans-diagnostic
program used in this research is an intervention based
on the cognitive-behavioral approach and is actually
one of the newest treatment methods.

The adolescent version of the UP-A protocol is
implemented weekly during 15 consecutive sessions by
the researcher. The UP-A skills consists of eight main
sections for adolescents and a special section for parents.
Each section includes specific and flexible instructions for
adolescents along with a set of homework assignments
which is presented in table 1. Parents’ sessions are also
presented in Table 2. The intervention program used in
this study is based on cognitive-behavioral education,
schema therapy, and mindfulness and is designed by
Ehrenreich-May et al. [22] which is an extension to the
program designed by Barlow et al. [21].

Table 1. Adolescents' Sessions

Session

Section Title

Objectives

1

Creating and maintaining
motivation

Acquaintance of the teenager with the concepts and structure of the
course

Identifying the three main problems of teenagers, determining the
severity of each of them and identifying the SMART goals related to the
main problems
Strengthening the teenager's motivation to change, engaging the
teenager to the course

Familiarity with emotions and
behaviors

Starting to learn emotion recognition skills, providing necessary training
about emotions, their function and their impact on behavior

Introducing the three components of emotional experience

Discussing the reinforcement and maintenance of the learned behavior

Emotion-based behavioral
experiments

Introducing the concepts of opposite action and emotion-oriented
behavioral experiments

Identifying pleasurable activities for adolescents in order to be used in
emotion-oriented behavioral experiments

Awareness of bodily feelings

Description of the concept of physiological or physical feelings and their
relationship with intense emotions
Identifying feelings during emotional experiences with the help of body
scanning exercises
Carrying out sensory encounters to increase awareness of bodily
sensations

Flexible thinking

Introducing the concept of flexible thinking: automatic and alternative
interpretations

Teaching common intellectual traps

Awareness of emotional
experiences

Introducing the logic of awareness of the present moment and practicing
related activities during the session
Introducing the logic of non-judgmental awareness and carrying out non-
judgmental awareness activities in the meeting

Introducing generalized emotional encounters and practicing non-
judgmental awareness and awareness of the present in certain situations,
identifying and processing any subtle and hidden avoidance behavior

Situational encounter with
emotions

Reviewing previously learned skills and starting adolescent emotional
behavior form

Practice of getting into situations that lead to maladaptive emotional
behavior and encouraging adolescents to review their emotional reactions
to these situations.

Continuing the path and
maintaining the
achievements

Reviewing the skills that the adolescent found helpful
Review progress by discussing changes in grades
Designing a plan after the course to continue applying the learned skills
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Table 2. Parents' Sessions

Session Section Title Objectives
Familiarization of parents with the concepts and structure of the course
Ranking the main problems of adolescents by parents and examining the
1 Introduction obstacles to regular and continuous participation in the course,
strengthening parents' motivation to change, engaging parents in the
course.
5 Increasing parents' awareness of their emotional reactions to adolescent
discomfort and problems
. Acquainting parents with four ineffective emotional parenting behaviors
3 Parenting . . .
and the effective method of reacting to adolescent discomfort
4 Discuss each emotional parenting behavior and its opposite parenting

behavior in more detail

The tool used in this study was as follows:

Adjustment Inventory for School Students (AISS): This
questionnaire which has been designed and developed by
Sinha and Singh in 1993, contains 60 items and evaluates
the students in terms of the level of general adjustment in
three emotional, social and educational dimensions. In
scoring, a score of zero is given for the answers that match
the adjustment and a score of one is considered for the
non-conforming answers. The range of scores for
adjustment is between 0 and 90 and in each dimension is
from 0 to 30. A low score indicates higher adjustment and
a high score indicates lower adjustment. In emotional
adjustment, a high score indicates emotional instability
and a low score indicates emotional stability. In social
adjustment, a high score indicates submissive behavior
and a low score indicates agreeable behavior. In academic
adjustment, a high score indicates a poor academic status,
and a low score is related to those who are interested in
education and school.

In the study of Sinha and Singh [33], the reliability
coefficient of the instrument was calculated in three ways,
the split-half method, the test-retest method, and the
Koder Richardson's Formula. Coefficients found for
emotional, social and educational adjustment, were
respectively 0.94, 0.93 and 0.96 by the first method, 0.96,
0.90 and 0.93 by the test-retest method, and 0.92, 0.92,
and 0.96 by Koder Richardson's method [33]. Navidi [34]
obtained Cronbach's alpha value of 0.82 for total
adjustment, 0.69 for emotional adjustment subscale, 0.66
for social adjustment subscale and 0.74 for educational
adjustment subscale. Also, the validity of this test has
been confirmed by a group of psychologists [35]. The
present study obtained Cronbach's alpha value for total
consistency of 74%. Pour Shahriar et al. [36] declared the
internal validity coefficient of total adjustment to be 0.91
for 70 randomly selected subjects. The content validity
and form validity of this questionnaire to measure the
adjustment in three emotional, social and academic
domains for high school and pre-university students has

been confirmed in a previous study [37]. In the data
analysis, SPSS statistical software was used and the main

test was mixed variance analysis with repeated
measurements.
Result

In this study, among the 30 individuals who met the entry
criteria and entered the study, the data of one student was
removed from the study due to the number of absences
of more than two sessions, and finally, the data of 29
individuals were analyzed. The participants in this research
were all girls and in the age range of 14 to 15 years old,
with an average of 14.69 years. To perform mixed
repeated measurement variance analysis, first the
assumptions of the test were checked. The dependent
variable must be measured continuously. In this research,
the dependent variables have an interval scale. Therefore,
this assumption is valid. The independent variable must
have at least two dependent groups. This means that the
same subjects should be placed in different experimental
conditions. Since the independent variable in this research
has three levels: pre-test, post-test and follow-up, this is
true. The scores of different subjects should be
independent from each other. In this study, the subjects
were randomly placed in groups and there was no
relationship between the subjects of the control and
experimental groups. Therefore, this assumption is also
complied. Normality of distribution was checked with
Shapiro-Wilk test, homogeneity of variances with Levine
test, and homogeneity of covariances with Box's M test
and all were complied. Also, by checking the amount of
skewness and kurtosis of the data, it was ensured that
there was no significant outlier data. Due to the
significance of Machli's Test of Sphericity (p<0.05)
according to Table 3, the Greenhouse-Geisser correction
was used to analyze the results.

The difference of the averages in each group and in the
three stages of the test can be seen in Table 4. Also, Table
5 presents the descriptive statistics of the present study.

Table 3. Mauchly's Test of Sphericity

Epsilon
Within Subjects Effect Mauchly's W Approx. Chi- df P Green.house- Huynh-Feldt Lower-bound
Square Geisser
Educational adjustment 0.643 11.491 2 0.003 0.737 0.798 0.500
Emotional adjustment 0.632 11.913 2 0.003 0.731 0.791 0.500
Social adjustment 0.797 5.885 2 0.053 0.832 0.912 0.500
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Table 4. Descriptive Statistics

Group Stage Emotional Social Educational Adjustment N
Adjustment Adjustment Adjustment
Mean SD Mean SD Mean SD Mean SD
Control Pre Test 9.71 3.407 8.64 3.692 11.57 1.604 29.93 5.399 14
Post Test 9.50 2.849 8.57 3.005 10.29 1.490 28.36 4.534 14
Follow up 9.50 2.981 8.43 2.848 1043 1.651 28.21 4.458 14
Experiment Pre Test 6.20 3.075 8.47 3.270 7.87 2.532 22.53 6.988 15
Post Test 4.00 2.420 5.67 2410 7.13 2.875 16.80 6.073 15
Follow up 433 2.289 5.20 2.242 7.27 2.576 16.73 5.910 15
Table 5. Tests of Within-Subjects Effects
Source df F P

Emotional Adjustment 1.462 8.179 0.003

Stage*Group Green.house- Social Adjustment 1.663 20.100 0.0001

Geisser Educational Adjustment 1474 0.421 0.598

Adjustment 1.241 9.636 0.002

This means that there is a significant difference between
the test group and the control group in the adjustment,
as well as the components of emotional adjustment and
social adjustment, indicating the effectiveness of
psychological training in increasing these variables in the
experimental group.

Considering the significance of the interaction of two
factors (stage and group), simple main effects were also
calculated for each factor. First, an independent t-test was
performed to investigate the effect of the between-
subject factor (group) in each stage of the intervention
(pre-test, post-test and follow-up), because the two
control and experimental groups were independent from
each other. According to Table 6, Levene's test for both

the post-test and the follow-up test showed values
greater than 0.05 for adjustment and its components, and
the difference between the experimental and control
groups was statistically significant, both in the post-test
and in the follow-up test (P< 0.05).

In order to investigate simple main effects for the within-
subject factor (test stage), within-subject variance analysis
was performed for each group. These effects include the
difference in the mean variable scores between the three
stages of the test separately for each group (experiment
and control), which was obtained significant in the
experiment group (p<0.05) and non-significant in the
control group (p>0.05) by the Greenhouse-Geisser
indicator.

Table 6. Independent Samples Test

Levene's Test of Equality of Variances

T-test of Means

Variable stage P P (2-tailed)
Emotional Post Test 0.650 0.0001
Adjustment Follow up 0.225 0.0001
. . Post Test 0.616 0.008
Equal variances Social Adjustment Follow up 0.395 0.002
assumed Educational Post Test 0.153 0.001
Adjustment Follow up 0.159 0.001
Adjustment Post Test 0.557 0.0001
Follow up 0.681 0.0001
Table 7. Pairwise Comparisons
P
(i)stage (j)stage Emotional Adjustment  Social Adjustment Educational Adjustment
Adjustment
1 2 0.0001 0.0001 0.805 0.0001
3 0.018 0.0001 1.000 0.0001
2 1 0.0001 0.0001 0.805 0.000
3 0.796 0.205 1.000 1.000
3 1 0.018 0.0001 1.000 0.0001
2 0.796 0.205 1.000 1.000

According to Table 7, it can be confirmed that for the
adjustment and its emotional and social components, in
the experimental group, the significant different places
between stages 1 and 2 (pre-test and post-test) and also
between stages 1 and 3 (pre-test and follow-up), while
between stages two and three (post-test and follow-up)
there was no significant difference. That is, the post-test
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scores and the follow-up scores were both significantly
different from the pre-test scores, but there was no
significant difference between the post-test scores and
the follow-up scores, which shows the effectiveness of the
educational intervention in the post-test and also the
persistence of these changes in the follow-up test, one
month after the end of the training. The educational
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adjustment component did not show this significant
difference.

Discussion

In this study, among the 30 people who met the entry
criteria and entered the study, the data of one student was
removed from the study due to the number of absences
of more than two sessions, and finally, the data of 29
individuals were analyzed. This study was conducted with
the aim of investigating the effectiveness of the trans-
diagnostic treatment program on increasing the
adjustment of bilingual adolescent students in three
emotional, social and educational dimensions. The results
showed that the trans-diagnostic treatment program
significantly increased the adjustment rate of adolescents
in the experimental group compared to the control group,
which was in line with the results of previous studies [8,
30, 35]. The functional relationship of trans-diagnostic
elements such as thoughts, behaviors, emotions, and
physiology is emphasized in this program. The unified
trans-diagnostic approach helps people by increasing
flexibility to identify and challenge a wide range of
behavioral and cognitive problems that may cause similar
emotional responses (such as anxiety) with different
causes. In parallel with intervention sessions with
students, in the meetings with the parents, they rebuilt
their emotions and improved their parenting skills. This
family-oriented view is another advantage of the
program.

Bilingual students in adolescence face issues such as
difficulty in regulating emotions and the need to
communicate in the environment in a language other
than their mother tongue. In the present study,
adjustment was investigated as an effective factor on
positive social relations and individual well-being. By
applying the trans-diagnostic treatment program through
education and training in the field of emotion regulation,
increasing adolescents’ awareness of emotional
experiences, practicing flexible thinking, and
rehabilitating behavior, a significant difference was
observed in the adjustment rate of bilingual adolescents
between before and after the implementation of the
intervention. Based on the results obtained from the
analysis of the data, it seems that the psychological
training based on emotion regulation, which was carried
out through the trans-diagnostic treatment for the
participants of the experimental group, has been effective
in improving the adjustment of students. Also, adjustment
components, including emotional adjustment and social
adjustment, showed a significant difference as a result of
the intervention, which indicates the effectiveness of the
intervention on these variables. The fact that the
difference in the component of educational adjustment
was not statistically significant can be related to the
special situation of this academic year and the change of
the school program during the Covid-19 pandemic
period. Actually after completing two years of online
education, the students returned to in-person school with
different conditions, including classes and exams, and
they probably faced more challenges in adaptation to
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these conditions. Conditions that may be difficult for
educational adjustment of students, but on the other
hand, facilitates the emotional and social adjustment of
students due to more social contact and socializing with
peers. To ensure the effectiveness of the program on this
component, further studies in non-variable conditions will
be beneficial.

Findings suggest that training adolescent students to
understand their emotions and manage their behavior in
situations that bring them intense emotions will equip
them with helpful skills to solve problems and can also
help them to better adjust to their environment. Schools
are specifically appropriate medium to facilitate this
process and prevent students from being labeled due to
their needs or problems.

Conclusion

According to the background of the research, most of the
causes of adolescent disorders are preventable. For
example in a previous study [9], it has been proven that
their early diagnosis prevents them from becoming health
issues. Training adolescents in the field of emotion
regulation helps them to respond flexibly to changing
conditions and current needs that lead to the creation of
new emotions, and this flexibility has a high correlation
with mental health. Adjustment should also be considered
because of the relationship it has with academic
achievement and school dropout [15, 17], students’
mental health [16], and delinquent behavior in
adolescents [18], according to research. In addition,
school is the most important institution for the
socialization of a person and one is actually of the pillars
on which an individual's personality is formed. Students
face many changes at school. They learn different skills
such as learning process and homework, social
communication, managing emotions and managing daily
interactions at home and school. Therefore, improving
school facilities to meet the developmental needs of
people should be considered.

Based on the findings of this study and the background
of the research, the trans-diagnostic treatment program
by means of education in the field of emotions and related
behaviors, as well as training adolescents to face
situations with emotions and empowering them to
regulate emotions, increases their adjustment in the
emotional and social dimensions. Considering the
importance of the mental health of adolescents, it is
necessary to carry out more research on the training they
need in the field of emotional regulation and establishing
supportive social relationships, so that by examining and
identifying the factors that affect the physical and mental
health of adolescents, especially adjustment, actions can
be taken to promote effective psychological education
programs in schools and to prevent the occurrence of
problems. The findings of this study are consistent with
Azimi's study [38] which showed that trans-diagnostic
treatment program is effective in reducing the emotional
symptoms in adolescents. Findings are also in line with
Sandin’s study [30] which suggests that this intervention
is effective on individual and social adjustment.

Intemational Journal of Behavioral Sciences \/ol.17, No.1, Spring 2023



Conflict of Interest
The authors declare that they have no conflicts of interest
in this study.

Ethical Approval

The consent form was given to the parents for completion
and oral consent was obtained from the students. This
research is based on the first author's master's thesis. The
study is approved by the Research Ethics Committees of
Faculty of Psychology and Education of University of
Tehran (Code: IR.UT.PSYEDU.REC.1401.057).

Acknowledgment
The authors sincerely thank all the participants for their
cooperation in the implementation of this research.

References

1. Merle JL, Thayer AJ, Larson MF, Pauling S, Cook CR, Rios JA,
et al. Investigating strategies to increase general education
teachers' adherence to evidence-based social-emotional behavior
practices: A meta-analysis of the single-case literature. Journal
of school psychology. 2022;91:1-26.
1JBS.VolI17.N1.04.1887.docx

2. Cook C, Burns M, Browning-Wright D, Gresham F.
Transforming school psychology in the RTI era: A guide for
administrators and school psychologists. Palm Beach Gardens,
FL: LRP Publications. 2010. DOI:
1JBS.VolI17.N1.04.1887.docx

3. Snyder TD, Dillow SA. Digest of Education Statistics 2013.
NCES 2015-011. National Center for Education Statistics. 2015.

4. Albert D, Chein J, Steinberg L. The Teenage Brain:Peer
Influences on Adolescent Decision Making. Current Directions
in Psychological Science. 2013;22(2):114-20.
doi: 10.1177/0963721412471347

5. Casey BJ, Jones RM, Somerville LH. Braking and Accelerating
of the Adolescent Brain. Journal of research on adolescence : the
official journal of the Society for Research on Adolescence.
2011;21 1:21-33. doi: 10.1111/j.1532-7795.2010.00712.x

6. Berk LE. Development through the lifespan: Sage Publications;
2022.

7. Gross JJ. Handbook of emotion regulation: Guilford
publications; 2013.

8. Kitahara Y, Mearns J, Shimoyama H. Emotion regulation and
middle school adjustment in Japanese girls: Mediation by
perceived social support. Japanese Psychological Research.
2020;62(2):138-50. doi: 10.1111/jpr.12280

9. Glasner J, Baltag V, Ambresin A-E. Previsit multidomain
psychosocial screening tools for adolescents and young adults: a
systematic  review. Journal of Adolescent Health.
2021;68(3):449-59. DOI: 10.1016/j.jadohealth.2020.10.003

10. Ng SH, Tan NJH, Luo Y, Goh WS, Ho R, Ho CSH. A systematic
review of youth and teen mental health first aid: improving
adolescent mental health. Journal of Adolescent Health.
2021;69(2):199-210. DOI: 10.1016/j.jadohealth.2020.10.018

11. Jankowska M. On bilingualism in monolingual English
classrooms: Voicing the challenges for bilingual children, their
parents and schools. Pupil, Teacher and Family Voice in
Educational Institutions: Routledge; 2019. p. 33-54.

12. Wadhawan K. A study of emotional, social and educational
adjustment of senior secondary students of Panchkula.
International Journal of Research in Social Sciences.
2018;8(4):804-16.

13. Bart O, Hajami D, Bar- Haim Y. Predicting school adjustment
from motor abilities in kindergarten. Infant and Child
Development: An International Journal of Research and Practice.
2007;16(6):597-615.D01:10.1002/icd.514

14. Das J, Deb M. A comparative study on social adjustment among
tribal and non-tribal students. Journal of humanities and social
science. 2013;12(3):29-32.D01:10.9790/0837-1232932

15. Sekar J, Lawrence A. Emotional, Social, Educational
Adjustment of Higher Secondary School Students in Relation to
Academic Achievement. Journal on Educational Psychology.
2016;10(1):29-35. DOI:10.26634/jpsy.10.1.7070

16. Demirtag-Zorbaz S, Ergene T. School adjustment of first-grade

IntJ Behav Sci Vol.17, No.1, Spring 2023

The Effectiveness of UP-A on Increasing Adjustment of Bilingual Students

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

primary school students: Effects of family involvement,
externalizing behavior, teacher and peer relations. Children and
youth services review. 2019;101:307-16. doi:
10.1016/j.childyouth.2019.04.019.

Keskin Y, Keskin SC, Kirtel A. Examination of the
Compatibility of the Questions Used by Social Studies Teachers
in the Class with the Program Achievements According to the
SOLO Taxonomy. Journal of Education and Training Studies.
2016;4(4):68-76. doi:10.11114/jets.v4i4.1286

Lim SA, Kim EK, You S. The effects of internet use on school
adjustment and delinquency. Current Psychology. 2019;38:901-
7.DOI:10.1007/S12144-017-9668-7

Suzuki M. Relationship between Maladaptive Signs, school non-
attendance tendency, and Attendance situation in High School
Students. Journal of Human Environmental studies.
2017;8(0):29-36.

Ehrenreich-May J, Bilek EL, editors. Universal prevention of
anxiety and depression in a recreational camp setting: An initial
open trial. Child & Youth Care Forum; 2011: Springer.
DOI: 10.1007/s10566-011-9148-4

Barlow DH, Farchione TJ, Sauer-Zavala S, Latin HM, Ellard
KK, Bullis JR, et al. Unified protocol for transdiagnostic
treatment of emotional disorders: Therapist guide: Oxford
University Press; 2017.

Ehrenreich-May J, Kennedy SM, Sherman JA, Bilek EL,
Buzzella BA, Bennett SM, et al. Unified protocols for
transdiagnostic treatment of emotional disorders in children and
adolescents: Therapist guide: Oxford University Press; 2017.
Talkovsky AM, Green KL, Osegueda A, Norton PJ. Secondary
depression in transdiagnostic group cognitive behavioral therapy
among individuals diagnosed with anxiety disorders. Journal of
anxiety disorders. 2017;46:56-64.
DOI: 10.1016/j.janxdis.2016.09.008

Martinsen KD, Kendall PC, Stark K, Neumer S-P. Prevention of
Anxiety and Depression in Children: Acceptability and
Feasibility of the Transdiagnostic EMOTION Program.
Cognitive and  Behavioral  Practice.  2016;23(1):1-13.
DOI:10.1016/j.cbpra.2014.06.005

Shahriari Y, Ghasemzadeh S, Kashani Vahid L, Vakili S. The
effectiveness of group Transdiagnostic Treatment on anxiety in
adolescents with type 1 diabetes and their parenting stress in
Tehran. Journal of Research in Psychological Health.
2021;15(1):95-110.

Ghasemzadeh s, naghsh z. Effectiveness of Unified Protocols for
Transdiagnostic Treatment in Emotion Regulation of Mothers
and Anxiety of Children with Type | Diabetes. Iranian Red
Crescent Medical Journal. 2020;22(11).
1JBS.VoI17.N1.04.1887.docx

Sabahi P. The Effectiveness of Unified Transdiagnostic
Treatment on Social Anxiety Symptoms and Difficulty in
Emotion Regulation: Single-Subject Design. Psychological
Studies. 2020;16(2). DOI: 10.22051/psy.2020.23008.1774

Sadr A, Doustkam M, SHAREH H, BOLGHANABADI M.
Comparison of Effectiveness of Barlow's Transdiagnostic, and
Mennin and Fresco’s Emotion Regulation Therapy in the
Symptoms of Generalized Anxiety Disorder (case study). 2020.
10.52547/rbs.18.1.2

Bameshgi M, Kimiaei A, Mashhadi A. Effectiveness of a unified
protocol on emotion regulation and experiential avoidance in
women with comorbid major depressive and generalized anxiety
symptoms. Journal of Fundamentals of Mental Health.
2020;22(6). 10.22038/JFMH.2020.17559

Sandin B, Garcia-Escalera J, Valiente RM, Espinosa V, Chorot
P. Clinical utility of an internet-delivered version of the unified
protocol for transdiagnostic treatment of emotional disorders in
adolescents (iUP-A): a pilot open trial. International Journal of
Environmental Research and Public Health. 2020;17(22):8306.
DOI: 10.3390/ijerph17228306

Garcia-Escalera J, Valiente RM, Sandin B, Ehrenreich-May J,
Prieto A, Chorot P. The unified protocol for transdiagnostic
treatment of emotional disorders in adolescents (UP-A) adapted
as a school-based anxiety and depression prevention program:
An initial cluster randomized wait-list-controlled trial. Behavior
therapy. 2020;51(3):461-73. DOI: 10.1016/j.beth.2019.08.003
Lodi-Smith J, Roberts BW. Concurrent and prospective
relationships between social engagement and personality traits in
older adulthood. Psychology and aging. 2012;27(3):720.
https://doi.org/10.1037/a0027044

Sinha A, Singh R. The adjustment Inventory for school students

30


file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
http://dx.doi.org/10.9790/0837-1232932
http://dx.doi.org/10.26634/jpsy.10.1.7070
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
https://doi.org/10.1007/s10566-011-9148-4
https://doi.org/10.1016/j.janxdis.2016.09.008
http://dx.doi.org/10.1016/j.cbpra.2014.06.005
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
file:///C:/Users/zfarhangi/Downloads/IJBS.Vol17.N1.04.1887.docx
http://dx.doi.org/10.52547/rbs.18.1.2
https://doi.org/10.22038/jfmh.2020.17559
https://doi.org/10.3390/ijerph17228306
https://doi.org/10.1016/j.beth.2019.08.003
https://psycnet.apa.org/doi/10.1037/a0027044

Sharifi et al.

31

34.

35.

36.

(AISS). Agra (India): National Psychological Corporation. 1993.
Naveedy A. The efficacy of anger management training
on adjustment skills of high school male students in

Tehran. Iranian journal of psychiatry and clinical
psychology. 2009.
Khalatbari J,  Ghorbanshiroudi S, Mobaleghi  N.

Comparing the effectiveness of the self assertiveness
training and problem solving on the aggression and
adaptation  in  students.  Journal of  Educational
Psychology. 2010;1(3):85-101.

Pourshahriar H. The relationship between adjustment levels and
personality traits among the adolescents. International Journal of

37.

38.

Behavioral Sciences. 2008;2(2):97-106.

Safavi M, SM ML, Lotfi R. Correlation between Emotional
Intelligence and Socio-emotional Adjustment in Pre-university
Girl Students in Tehran in 2008. Pajoohandeh Journal.
2010;14(5):255-61. URL: http://pajoohande.sbmu.ac.ir/article-
1-823-en.html

Azimi A, Omidi A, Shafiei E, Nademi A. The
Effectiveness of  Transdiagnostic, Emotion-  focused
Treatment for Emotional Regulation and Individual-

social Adjustment in Female Students. Journal of Arak
University of Medical Sciences. 2018;20(10):62-73.
URL: http://jams.arakmu.ac.ir/article-1-5304-en.html

Intemational Journal of Behavioral Sciences \/ol.17, No.1, Spring 2023


http://pajoohande.sbmu.ac.ir/article-1-823-en.html
http://pajoohande.sbmu.ac.ir/article-1-823-en.html
http://jams.arakmu.ac.ir/article-1-5304-en.html

