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Introduction: Self-regulated learning facilitates resilience by controlling learning and creating selfconfidence. This study was conducted to investigate the relationship between self-regulation and
academic resilience with the mediating role of perceived competence.
Method: The target population of the study included under graduate students from Tehran universities
during the academic year of 2019-2020. The sample consisted of 360 students who were selected
through random cluster sampling. The instruments used in this study were Perceived Competence
scale, Self-regulation scale, and Academic Resiliency questionnaire. The research method used in this
study was casual modeling.
Result: The results revealed that self-regulation had a direct effect on predicting academic resiliency.
Also, because the total effect of self-regulation was more than its direct effect on academic resilience,
a mediating role is probable. Perceived competence mediated the relationship between self-regulation
and academic resilience and promoted it.
Conclusion: Through resilience, the educational process can be facilitated even in difficult and
challenging situations and prevent academic failure and boredom.
Keywords: Academic Resilience, Perceived Competence, Self-regulation

Introduction
One of the missions of education and educational institutions is to empower capable people
who can act efficiently in unpredictable and threatening situations. Such a mission is
influenced by many factors and students’ success and failure would affect their future.
Education administrators have always sought ways to deal with problems in an appropriate
way. Accordingly, one of the concerns of educators and educational institutions is to identify
and nurture the factors that affect students’ academic success and reduce the problematic
factors that influence failure. Many studies have shown that there are students who, despite
being in stressful, problematic and threatening situations, succeed and attain high levels of
education [1, 2] and this process is called academic resilience.
Studies on resilience have helped change the sociological and health science paradigms.
Instead of focusing on risk factors, more attention is now focused on personal
competencies, which is why resilience is closely linked to the goals of positive psychology
research [3]. Connor and Davidson [4] has described resilience as a person’s ability to
practice biological, psychological, and spiritual balance in risky situations. Resilience is
defined as the ability to overcome difficulties and difficult situations [5]. Hart and Gagnon
[6] express resilience as overcoming adversity and the ability to manipulate them. In early
research, resilience was considered as a one-dimensional structure, but in recent years,
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because of the complexity of its structure, different
dimensions have been considered for resilience. Actually,
resilience has educational, behavioral and emotional
dimensions [7].
Numerous studies have shown that the emergence of a
resilient role in the educational aspect of students who
were predicted to experience academic failure and
eventually drop out of school, has enabled them to
succeed at school and progress to higher levels of
education [8]. Academic resilience is defined as the
student's ability to cope with academic failure, stress, and
pressure [8]. Martin and Marsh [9] defined academic
resilience as the students’ ability to overcome acute and
chronic risks that pose major threats to the learning
process. They consider resilience as a part of the academic
life in students who face challenges. Therefore, the main
focus of research in the field of academic resilience is to
identify the factors affecting the growth of resilience.
These factors have been conceptualized as protective,
promoting, encouraging, and facilitating factors. Martin
has designed the learner cycle model and thus explains
the underlying thoughts and feelings and behaviors
related to academic motivation. He states that by
increasing the motivating factors and reducing the
demotivating factors, resilience can be achieved in a
certain educational domain.
The first component is to create and increase selfconfidence in learners. Providing opportunities for
success and experience in the learner increases learners'
self-confidence. Gradually, learners can plan for success
and believe that the key to progress depends on trying
and using strategies that are under their control and
authority. In other words, they will have control over their
educational status. A sense of mastery of one's
circumstances and belief in success leads to more effort,
so that one does not give up easily. Therefore, they are
more committed to mastering the learning educational
content and are less affected by the fear of failure. In this
way, Martin states that academic resilience is comprised
of self-confidence, feeling of control, low anxiety (selfcontrol), and persistence (commitment) [10].
Academic resilience is multifactorial. In some definitions,
resilience has been introduced as a personal characteristic
and in others it has been described as an interactive
process [11]. Various studies support the role of individual
factors on academic resilience. One personal competence
that seems to be specifically related to people's resilience
is their level of self-regulation [12, 13]. Although there are
different meanings of self-regulation in the literature,
most of them seem to agree that self-regulation is the
ability to maintain the effort to strive towards the desired
goals, while controlling sudden temptations [14, 15].
Self-regulation is an umbrella structure that brings
together many competencies[16]. Personal orientation,
adaptability, self-management, problem solving, critical
thinking, communication and social skills are the
processes that guide individuals in achieving goals (which
requires skill and desire). Through being active,
controlling, inhibiting, protecting and adapting one's
behavior, emotions, motivation, and cognition and
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metacognition strategies and external resources, one
pursues desired goals [17].
Learners who use self-regulated learning strategies are
actively
involved
in
learning
metacognitively,
motivationally, and behaviorally [18]. They choose
strategies that fit their purpose and constantly monitor
their progress toward those goals. This helps students to
be resilient when they see a link between their effort and
their strategies and academic outcomes [10].
Artuch Garde conducted a study on the relationship
between resilience and self-regulation in Spanish
adolescents at risk of social exclusion [19]. In this study, selfregulation was considered as an important protective factor
in threatening situations and was included in resilience
programs. In a study by, Dishion et al. resilience was
predicted by learning self-regulation [13]. Teaching selfregulated learning strategies increased academic
motivation and resilience and reduced students' academic
problems. Another individual factor affecting academic
resilience is perceived competence. According to Deci and
Ryan , individuals have an inherent need for a sense of
competence and effective interaction with the environment
and the evaluations of others [20]. Therefore, thinking that
you are doing better than others and receiving positive
feedback for performance can increase one’s perceived
competence. According to Bandura, people with high selfefficacy deal effectively with threatening situations and
approach them with calmness. Bandura’s self-efficacy is
similar in concept to Harter’s perceived competence which
refers to people's judgments about their abilities [21, 22].
Harter's competence motivation model explains how
perceived competence affects academic resilience [22].
Emphasis on these efforts, on the other hand, forms a
system of self-reward in learners, which is the intrinsic
motivation. It is independent and evaluates its performance
based on internal criteria and independent of the teacher. In
this case, the learner does not stop trying until he achieves
the desired goals, that is, he/she becomes resilient [23].
Regarding the importance and impact of academic selfefficacy beliefs, Bandura believes that none of the cognitive
beliefs of individuals are as essential as academic selfefficacy in managing individual adaptive functions in
dealing with stressful problems and situations [24]. Deci
and Ryan consider competency as the need to be effective
in interacting with the environment, which indicates
pursuing the optimal challenges and mastering them using
their talents and skills [25]. In this regard, self-regulatory
strategies arise from the theory of constructivism and this
theory emphasizes the inclusive active role in learning, and
this activism and having the right to choose are the factors
that have been proposed by Schechty [26] as factors
affecting academic self-efficacy. According to the theory of
Pintrich [27] and the result of studies by Zimmerman and
Martinez Ponce [28], self-regulated students are better
academically than other students and can better engage
with their academic needs. Schunk’s research on selfregulation education and goal setting and the role of
students, showed that self-regulation has the ability to
promote self-efficacy and can be used as an academic skill
and a type of training that can lead to academic self-
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efficacy and subsequent increase in academic achievement
[29].
Since self-regulation is a process in which individuals play
an active role in activities, controls and barriers, and
adaptation of behavior. Therefore, it can be concluded
that self-regulated learning facilitates resilience by
controlling learning and creating self-confidence.
Therefore, it is one of the protective factors that plays an
important role in overcoming difficulties. Through
resilience, the educational process can be facilitated even
in difficult and challenging situations and prevent
academic failure and boredom. Accordingly, to expand
the previous results and to achieve a more comprehensive
view of greater academic success, we need more studies
on the factors affecting academic resilience.
Therefore, we aimed to determine the relationships
between self-regulation and resilience with the mediating
role of perceived competence in a causal model.

Method

The present study is a descriptive-correlational study
using causal relationship modeling methods. The
statistical population of this study was all undergraduate
students of public universities in Tehran (Tehran, Allameh
Tabatabai, Alzahra, Shahid Beheshti, Science and
Technology, Shahid Rajaei Teacher Training Universities)
who were studying in the second semester of the
academic year of 2018-2019.
Sampling was done using random cluster sampling, so that
the sampling unit was the classrooms instead of people.
The sample size was calculated based on Kline’s method
[30] (number of variables multiplied by 40 or number of
items multiplied by five if the samples are over 200). We
assessed three variables in this study: self-regulation,
perceived competence, and resilience. Therefore, the least
number of samples must have been 200. However, for
better fit indices we selected 370 participants, of which 10
had not completed the whole questionnaire and were
excluded, and the information of 360 participants were
analyzed.
The following tools were used in this study:
Perceived Competence Scale: This scale was developed
by Williams and Desi [31] and is part of a set of scales based
on the theory of self-determination developed. This tool
has been translated and validated by Mirzaei [34]. This scale
consists of four news items that express the learner's sense
of adequacy and ability in that subject. The participants
answer questions on a seven-point Likert scale from 1
(completely incorrect) to 7 (completely correct). Exploratory
and confirmatory factor analysis was used to determine the
reliability and validity of the tool. Internal consistency was
0.916 using the Cronbach's alpha method, which indicates
the appropriate validity and reliability of this tool.
Self-regulation Scale: This questionnaire contains 14
questions that was designed by Bouffard et al. and
standardized by Kadivar [35]. The overall reliability
coefficient of the questionnaire based on Cronbach's Figure
1: The experimental model of the effect of self-regulation
on academic resilience mediated by perceived competence
alpha was 0.71. The reliability of the cognitive strategies’
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subscale was 0.70 and the metacognitive subscale was 0.68.
In this questionnaire, questions 3, 6, 9, 10, 13 are related to
the metacognitive component of self-regulation and
questions 14, 12, 11, 8, 7, 5, 4, 2, 1 are related to the
cognitive component. To determine its structure, the results
of factor analysis showed that the correlation coefficient
between the questions was appropriate and the
measurement tool consisted of two factors. The value load
related to the factors was acceptable and this tool was able
to determine the self-regulatory variance by 0.52. The
validity of the construct was desirable [35]. In this
questionnaire, five options are considered for each item
(strongly agree, agree, have no opinion, disagree and
strongly disagree) scored from 5 to 1, respectively.
Questions 5, 13 and 14 are reversely scored.
Academic Resilience Scale: This scale was devised by
Martin to measure the learners’ academic resilience in
facing barriers, challenges, and pressure in academic
settings [33]. This scale has only one dimension and
consists of six items rated on a Likert scale from 1
(completely disagree) to 7 (completely agree). The
questionnaire was validated for the first time in Iran by
Hashemi [36]. In this study, exploratory factor analysis and
internal consistency methods were used to check the
validity and reliability of the scale. Factor analysis
identified one factor. This factor predicted 56.655% of the
total variance of resilience. Also, the internal consistency
coefficient was 0.845.
We used path analysis in this study which is a
comprehensive method for multivariate analysis. The
AMOS and SPSS software, version 22 were used for analysis.

Results

Figure 1 shows the experimental model of the effect of
self-regulation on academic resilience mediated by
perceived competence.

Figure 1. The experimental model of the effect of selfregulation on academic resilience mediated by perceived
competence
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First, descriptive indices (mean, median, and standard
deviation) for the whole sample were examined and
reported in Table 1. The calculated mean and standard
deviation show that the scores have a good dispersion.
The correlation coefficients between the studied variables
were calculated and presented as a correlation matrix in
Table 2. All correlations were significant at the level of
P<0.01.
To predict academic resilience, the proposed conceptual
model was examined through causal modeling and the
most likely method for estimating the model was Chisquare index (x), Chi-square index on degree of freedom
(x), Comparative Fitness Index (CFI), Goodness of Fit Index
(GFI), Adjusted Goodness Fit Index (AGFI) and Root Mean
Square Approximation Error (RMSEA) were used to fit the
patterns.
According to the results of Table 3, the statistics related
to model fitness, it is observed that the RMSEA was less
than 0.05 and the GFI and AGFI have values of one. These

values indicate good agreement of the pattern with the
observed data. After confirming the measurement
patterns of latent variables, the structural function model
(Table 4) was fitted to the data.
We found that the studied variables had a direct effect on
resilience. Examining the overall effect, it was found that
self-regulation had a positive and significant effect on
academic resilience as well as perceived competence.
Perceived competence had no indirect effect on resilience,
self-regulation had an indirect and positive effect on
resilience, and self-regulation had no indirect relationship
with perceived competence. Therefore, the study of direct
effects showed that there was a significant relationship
between the independent variable and the mediator with
the dependent variable.
As shown in Table 5, the model can be expanded
by self-regulation and autonomous motivation.
This means that other exogenous variables can also
affect the model.

Table 1. Descriptive Indices of the Effect of Perceived Competence on Academic Resilience
Variables
Mean
SD
Variance
Cognition
31.95
5.37
28.92
Metacognition
18.81
2.93
8.58
Perceived Competence
22.67
4.90
24.55
Academic Resilience
14
29.22
7.16

Variables

Table 2. Correlation Matrix of the Effect of Self-regulation on Academic Resilience
Cognition
Metacognition
Perceived Competence

Cognition
Metacognition
Perceived Competence
Academic Resilience

CFI
1.000

1
0.54
0.33
0.29

DF
1

1
0.37
0.32

1
0.63

Table 3. Model Fit Indices
χ2
RMSEA
.003
.0001

AGFI
1.00

Academic
Resilience

1

GFI
1.00

Table 4. Tested Paths in the Structural Equation Model (measured and standard parameters)
Paths
Direct Effects
Indirect Effects
Total Effects
From self-regulation to academic resilience
472 (.14)
.866 (.27)
1.33 (.42)
From perceived competence to academic resilience
0.82 (.56)
.0001 (.0001)
0.82 (.56)
From self-regulation to perceived competence
1.04 (.48)
.0001 (.0001)
1.04(.48)
P<0.01, P<0.05
Table 5. Amount of Error from Measuring Each Construct
Error from measuring each construct
Measured Amount
SD
t
Latent resilience construct
29.54
2.24
13.18
Perceived competence
18.38
1.56
11.77

Discussion

The results indicated that self-regulation had a direct,
positive and significant effect on resilience. This means that
enhancing the learners’ self-regulation skills can improve
their resilience. Resilience is considered as a person’s
positive adaptation in response to adverse conditions. In
the theory of attribution and control, resilience is one of the
protective factors which plays an important role in the
success of people and surviving through adverse situations,
so that having this feature makes students behave
adaptively in problem solving situations and makes it easier
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P
P<0.01
P<0.01

for them to face problems [37].
Self-regulation has valuable results in the learning and
training process as self-regulation is the active
engagement in the environment. Such learners plan and
monitor their learning and believe that the key to their
success and progress depends on trying and using
strategies that are under their control, in other words, they
will feel in control of their educational status [10]. When
learners control their learning, they gain a deeper insight
into how they learn and what works best for them, and
this ultimately helps them perform their tasks at a higher
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level. Accordingly, due to the feeling of mastery of the
situation and also their belief in achieving success, they
will try harder and do not give up easily. Therefore,
mastering the content of learning will lead to more
progress and success. Those who face difficult situations
do not give up and will be able to control the situation
and successfully control difficulties, which in turn has led
to more success and self-confidence, which is one of the
most important components in resilience. Also, Kaushik
and Jena have stated that enhancing the self- regulation
skill in students with learning difficulty empowers the
ability to understand and control their learning which is
very important for success [38]. Therefore, controlling the
situation and self-confidence and perseverance ultimately
lead to resilience.
Self-regulated learning has been assessed in several
studies whose results are consistent with our study
indicating a direct and significant relationship between
self-regulated learning and resilience [13, 19, 39].
The findings of this research showed that self-regulation
is related to resilience. Also, as the relationship between
the total self-regulation variable and resilience was
greater than its direct relationship with resilience, the
possibility of the mediating variable of perceived
competence is not ruled out. The relationships show that
the perceived competence (as a mediating variable)
affects the relationship between self-regulation and
resilience and enhances this relationship. The results of
this study are consistent with previous research. The
results of the study of Mokhberi et al. showed that
teaching motivational self- regulation strategies (MSRSs)
had a significant positive effect on students’ academic
self- efficacy [40]. Bandura states that self-regulation is
actually an internal controller that determines what to do,
so that people are constantly setting goals for themselves
and then comparing their position to their goal and
standard. A person's standards can motivate him to work
harder or change his/her behavior to achieve a specific
goal or standard. In this regard, Martin and Marsh state
that self-efficacy is an important predictor of academic
resilience and its cultivation restores learning and thus
promotes opportunities for success [41]. Studies have
proven that paying attention to and promoting students'
beliefs about themselves and their academic capacity and
developing effective goal-setting skills guarantees their
success and becomes a basis for improving their selfefficacy [41-43]. He states that working on self-regulation
and goal setting improves students' planning and
competence, which are the two main keys to student
resilience. Emphasis on developing students' selfregulatory skills is an important factor in enhancing their
capacity for planning, study management, and
persistence in challenging situations [18]. When students
understand a relationship between their effort and
strategies and their academic results, they feel more in
control of their ability to achieve and repeat success or
avoid failure. Therefore, people's mastery in learning and
controlling the learning situation reduces the anxiety or
fear of failure in them. Effort and commitment and using
appropriate strategies with the learning situation along
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with no fear of failure leads to problem solving and
overcoming difficulties and promotes their self-efficacy.
According to Masten, this encourages students' sense of
self-confidence and academic self-efficacy to engage with
developmental tasks, current unfavorable conditions, and
future challenges [44]. Thus, students with high selfefficacy are more confident in their abilities to succeed,
and according to Bandura who acknowledges that none
of individuals' cognitive beliefs are as effective as
academic self-efficacy in managing individual adaptive
functions in dealing with problems and stressful
conditions, facilitates their passage through difficult
conditions and eventually leads to resilience [24].

Conclusion
Since researchers consider resilience to be a person’s
positive adaptation in response to adverse conditions; it
is one of the protective factors that plays an important
role in overcoming difficulties. Through resilience, the
educational process can be facilitated even in difficult and
challenging situations and prevent academic failure and
boredom. Self-regulatory variable as an exogenous
variable has a direct effect on resilience and also affects
resilience through the mediating variable of competency
perception. Therefore, it is suggested that other factors
such as learners' goal orientation, self-fulfillment, selfesteem, learners' perception of the classroom atmosphere
be studied on the model.

Conflict of Interest
All authors declare that they have no conflicts of interest.

Ethical Approval
All ethical principles were considered in this article. The
participants were informed about the purpose of the
research. They were also assured about the confidentiality
of their information..

Acknowledgement

The authors appreciate the efforts of all those who have
contributed to this study in any way.

References
1.
2.
3.

4.

5.

6.

7.

8.

Heaton D. Resilience and resistance in academically successful
Latino students. Phd thesis, Utah State University, 2013.
Ali Khalaf M. Validity and Reliability of the Academic
Resilience Scale in Egyptian Context. 2014
MacConville R, Rae T. Building Happiness, Resilience and
Motivation in Adolescents: A Positive Psychology Curriculum
for Well-being. London: Jessica Kingsley Publishers; 2012.
Connor KM, Davidson JRT. Development of a new resilience
scale: The Connor-Davidson Resilience Scale (CD-RISC).
Depress Anxiety 2003; 18(2): 76-82.
Jackson D, Firtko A, Edenborough M. Personal resilience as a
strategy for surviving and thriving in the face of workplace
adversity: a literature review. J Adv Nurs 2007; 60(1): 1-9.
Hart A, Gagnon E, Eryigit-Madzwamuse S, Cameron J, Aranda
K, Rathbone A, Heaver B. Uniting Resilience Research and
Practice With an Inequalities Approach. SAGE Open 2016; 6(4):
2158244016682477.
Jowkar B, Kojuri J, Kohoulat N, Hayat AA. Academic resilience
in education: the role of achievement goal orientations. J Adv
Med Educ Prof 2014; 2(1): 33-8.
Somchit S, Sriyaporn P. The relationships among
resilience factors, perception of adversities, negative
behavior, and academic achievement of 4th- to 6th-grade

160

Ataii et al.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.
19.

20.

21.

22.

23.
24.
25.

26.

161

children in Thad-Thong, Chonburi, Thailand. J Pediatr
Nurs 2004; 19(4): 294-303.
Martin AJ, Marsh HW. Academic resilience and academic
buoyancy: multidimensional and hierarchical conceptual
framing of causes, correlates and cognate constructs. Oxf Rev
Educ 2009; 35(3): 353-70.
Martin A, Marsh H. Academic resilience and the four Cs:
Confidence, Control, Composure, and Commitment.
AARE/NZARE Conference. Auckland2003.
Herrman H, Stewart DE, Diaz-Granados N, Berger EL, Jackson
B, Yuen T. What is Resilience? Can J Psychiatry 2011; 56(5):
258-65.
Dishion TJ, Connell A. Adolescents' resilience as a selfregulatory process: promising themes for linking intervention
with developmental science. Ann N Y Acad Sci 2006; 109412538.
Gardner TW, Dishion TJ, Connell AM. Adolescent SelfRegulation as Resilience: Resistance to Antisocial Behavior
within the Deviant Peer Context. J Abnorm Child Psychol 2008;
36(2): 273-84.
Martin J, McLellan A-M. The Educational Psychology of SelfRegulation: A Conceptual and Critical Analysis. Stud Philos
Educ 2007; 27433-48.
Neal DJ, Carey KB. A follow-up psychometric analysis of the
self-regulation questionnaire. Psychol Addict Behav 2005;
19(4): 414-22.
Anderman EM. The teaching and learning of twenty-ﬁrst century
skills. the National Research Council Board on Testing and
Assessment’s Workshop on Assessment of 21st Century Skills
Irvine, CA2011.
Pintrich PR. A Conceptual Framework for Assessing Motivation
and Self-Regulated Learning in College Students. Educ Psychol
Rev 2004; 16(4): 385-407.
Zimmerman BJ. Becoming a Self-Regulated Learner: An
Overview. Theory Pract 2002; 41(2): 64-70.
Artuch-Garde R, González-Torres MDC, de la Fuente J, Vera
MM, Fernández-Cabezas M, López-García M. Relationship
between Resilience and Self-regulation: A Study of Spanish
Youth at Risk of Social Exclusion. Front Psychol 2017; 8612.
Deci EL, Ryan RM. The "what" and "why" of goal pursuits:
Human needs and the self-determination of behavior. Psychol
Inquiry 2000; 11(4): 227-68.
Bandura A. Social foundations of thought and action: A social
cognitive theory. Social foundations of thought and action: A
social cognitive theory. Prentice-Hall, Inc; 1986. p. xiii, 617-xiii,
.
Harter S. A new self-report scale of intrinsic versus extrinsic
orientation in the classroom: Motivational and informational
components. Dev Psychol 1981; 17(3): 300-12.
Panadero E. A review of self-regulated learning: Six models and
four directions for research. Front Psychol 2017; 8
Bandura A. Social cognitive theory: An agentic perspective.
Annual Reviews; 2001. p. 1-26.
Deci EL, Ryan RM. The general causality orientations scale:
Self-determination in personality. J Res Pers 1985; 19(2): 10934.
Schlechty PC. Creating Great Schools: Six Critical Systems at
the Heart of Educational Innovation. In: 2005.

27. Pintrich PR. The role of motivation in promoting and sustaining
self- regulated learning. International. J Educ Research 1999; 31
459- 70.
28. Zimmerman BJ, Martinez-Pons M. Student differences in selfregulated learning: Relating grade, sex, and giftedness to selfefficacy and strategy use. J Educ Psychol 1990; 82(1): 51-9.
29. Schunk H. Attributions and development of self-regulatory
competence paper presented The annual conference of the
American Educational research association. New York,
NY2005. p. 12-8.
30. Kline RB. Principles and Practice of Structural Equation
Modeling. Guilford Publications; 2011.
31. Williams GC, Deci EL. Internalization of biopsychosocial values
by medical students: A test of self-determination theory. J Pers
Soc Psychol 1996; 70(40): 767-79.
32. Bouffard T, Boisvert J, Vezeau C, Larouche C. The impact of
goal orientation of self-regulation and performance among
college students. Br J Educ Psychol 1995; 65(3): 317-29.
33. Martin A. Motivation and Academic Resilience: Developing a
Model for Student Enhancement. Aust J Educ 2002; 4634-49.
34. Mirzaee S, Kiamanesh AR, Hejazi E, Banijamali S. The effect of
perceived competence on academic resiliency with mediation of
autonomous motivation. Journal of Psychological Models and
Methods 2016; 7(25): -.
35. Kadivar P. Self-efficacy self-regulated learning, intelligence and
academic achievement. Psychol Educ J 2001; 10(3): 45-58.
36. Hashemi Z. An explanatory model of educational resilience and
emotional resilience. unpublished doctoral dissertation, Shiraz
University, Shiraz, 2010.
37. Arabzadeh M, Nikdel F, Kadivar P, Kavousian J, Hashemi K.
The relationship of self-regulation and self-efficacy with
academic stress in university students. International Journal of
Education 2012102-13.
38. Kaushik P, Jena SPK. Self-Regulation Learning Strategies and
Academic Performance in Students with Learning Difficulty.
International Journal of Behavioral Sciences 2021; 14(4): 172-7.
39. Abasian F, Sadeghi M, Ghadampour E. Effect of Training of
Self-Regulation Strategies on Academic Self-Efficacy and
Academic Adjustment of Maladaptive High School Students.
Journal of Research In Educational Systems 2019; 13(44
#l001058): -.
40. Mokhberi A, Hashemi T, Bayrami M. The Effectiveness of
Teaching Motivation Self-Regulatory Strategies in Academic
Self-efficacy with the Moderating role of the Effects of Masteryoriented and Performance-oriented Goals among Students. IJBS
2019; 13(2): 87-92.
41. Martin A, Marsh H. Academic resilience and its psychological
and educational correlates: A construct validity approach.
Psychol Sch 2006; 43267-81.
42. Bandura A. Self-efficacy: toward a unifying theory of behavioral
change. Psychol Rev 1977; 84(2): 191-215.
43. Locke EA, Latham GP. Building a practically useful theory of
goal setting and task motivation: A 35-year odyssey. Am Psychol
2002; 57(9): 705-17.
44. Masten AS. Regulatory processes, risk, and resilience in
adolescent development. Ann N Y Acad Sci 2004; 1021310-9.

International Journal of Behavioral Sciences Vol.15, No.3, Autumn 2021

